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PART I

INTRODUCTION

The fundamental purpose of music in the public schools is to
promote and insure the richest possible interaction between children
and music. It is part of the inherent nature of boys and girls that
they are responsive to music, and one of the basic purposes of any
program of music education is to provide a variety of opportunities
through which children will grow in scope and quality of their
responsiveness.
The indispensable approach to music is through the ear.
Children grow musically through their own reactions to music and
they can react to music only when they have heard it. Because their
contact with music comes through auditory perception, children's
understanding of it develops as they are able to organize into
patterns the things they hear.
Since tone exists in time rather than space, some system of
symbols for tone has been necessary for the preservation of musical
ideas. Musical notation is the complex arrangement by which these
symbols indicate the tonal and rhythmic intention of the one who
writes them.

As a child's musical experience continues and his

association of ear and eye becomes more refined, these symbols of
notation convey more explicit tonal meanings to him.

2

The writer of this paper hopes to show that through an
organized program of study} children can and will find the broadest
possible opportunities for musical growth.

Purpose of Music Education
Music education might be thought of as the sum total of
experiences plus the sum total of appreciation. It might be the
outgrowth of wholesome, intellectual and emotional reactions which
result from a composite of accumulations taking on definite prepara
tions and symmetry.1
Music education has a vital place in the daily program of the
elementary pupil because it not only adds to the child's joy through
whole-hearted integration of thought, feeling, and movement, but also
because it has a significant bearing on his social and emotional
development.
To the child, music is far more than a pleasurable experience;
it is a natural means of expression. Such a program, of course, im
plies that music should be an experience common to all—not merely
a fine art peculiar to the gifted few.2
As a part of the broad integrating units in which the work of
the elementary grades is organized, music is concerned with many
different types of learning activities. The pupil's experiences
in music are not confined to singing. They should have many oppor
tunities for engaging in a wide variety of group and individual

•'•Charles A. Heinzie,"Music Education or Education Through Music"
Educational Music MaPay.inP.. Vol. 32, 1954, p. 3.
• i2MiJd??d4.?*
Handbook. Kindergarten-Grade 6. Cur
riculum Bulletin 52CBM35, (Houston, Texas: Houston Public School
System, 1952), p. i.

u

rhythmic activities; they should be provided with many simple
instruments on which they can play; they should be encouraged to
construct crude instruments of their own, using the various things
nature has so kindly provided. The child should also be given un
limited opportunities for using music as a means for saying what he
wants to say in his own way.2
In the music program planned for elementary pupils, there
is a place for certain of the techniques and skills commonly
regarded as essentials to a thorough understanding and intelligent
appreciation of good music; but the elementary teacher must recognize
the fact that such techniques and skills are best taught as they are
needed by the pupils in order to solve some of their immediate
problems. As children progress musically, they soon recognize the
need for symbols to be used in recording and reading music.
Children will realize the values of music only as they
experience satisfactorily through singing; others, through listening,
playing instruments, or informational experimentations. Whatever
avenue of self expression is used, the purpose of music education
is to make music available to all children through a variety of
meaningful musical activities.
The expressive elements of music are of paramount importance
and skills are developed as a means to this end. The development
of music skills is a desirable part of the child's musical growth,

3ibid*,

p.8.
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but it is important only as it helps the child to express himself in
a more satisfying way.

The fact that human beings, both children and

adults, can find wholesome expression of their feelings and emotions
through musical activities, is music's greatest contribution to life."1*
Basic Concepts
Music- is a natural and satisfying means of self-expression.
Selfexpression is a basic need and a compelling urge in every normal
person.

Its manifestations appear universally at a very early age,

and should be nourished.

Music is one of the most adaptable and

personal of the arts and is essentially sociable.

Participation in

musical activities is beneficial in that it leads to the development
of personal characteristics which contribute to the physical, emotion
al and social well-being of the child.

As a means of communication,

it trascends barriers of language, race, time and distance.

Inasmuch

as music is a group activity in school, it calls for the finest of
team work.

A well-directed school music program results in self-

assumed physical, mental and emotional discipline.
Pleasurable musical experiences promote desirable growth,
consequently it is an absolute necessity that music be enjoyable.
The child should be surrounded by situations that bring him all types
of musical experiences through which he can and will grow toward a

^•William C. Hartshorn, Music Experiences With Emnhaals on Music
Reading, Curriculum Bulletin, Publication No. EC143, (Los Angeles,
California: Los Angeles City School District, 1949), p. 1.
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greater understanding and deeper appreciation of good music.5
General Objectives
As a part of the broad integrating units in which the work of
the elementary grades is organized, music is concerned with many
\

different types of learning activities.

The teacher must recognize

the fact that such activities make for excellent training and the
techniques and skills acquired therefrom are invaluable to the child's
growth. In developing and integrating unit, music is not pigeon
holed in a twenty or thirty minute period, but takes its place as a
means of enriching and giving emotional content to all activities,
for all children.

Thus, our present philosophy, "Music for every

child, every child for music."
The goals for which every teacher should strive are the fol
lowing. These include all of the standard objectives for elementary
grades adopted by the Musi? MusaWs fetionqj. gonferepqt?.
1.

Every child shall acquire the use of his singing
voice and pleasure in song as a means of expression,

2.

Every child shall learn to enjoy music as something
heard as well as something expressed.

3.

Every child shall have awakened and vitalized within
him a feeling of rhythm.

^Clella L. Perkins, How to Teach Music to Children- (Chicago:
Hall and McCreary Company, 1936), p. 23.
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4.

Every child shall acquire a repertory of songs to
be carried to the home and social life.

5.

Every child shall develop aural power to know by
sound what he knows by sight, and vice versa, and
therefore, be able to sing at sight, using words, a
unison song of hymn-tune grade and the easiest threepart songs; these to be in any key, to include any
of the measures and rhythms in ordinary use, and
any accidental signs and tones easily introduced.
Also he shall have acquired a knowledge of the
major and minor keys and their signatures.

6.

Every child talented in musical performance shall
have an opportunity for its cultivation.

7.

Every child shall develop a love for the beautiful
in music and acquire a taste in choosing the music
to which he listens.

8.

Every child shall acquire an ability to appreciate
the charm of design in music; to give an account of
the salient features of construction in a standard
composition after a few hearings of it; to identify
at least the three-part song form from hearing it,
and to recognize and give titles and composers of a

8

reasonable number of standard vocal and instrumental

compositions.
9.

Above all, every child shall arrive at a conception
of music as one of the beautiful and fine things of
his life.

The attainment of these objectives is possible in the average
school having the necessary equipment if the skill and enthusiasm of
the teacher are equal to the task and sufficient time is devoted to
music each day.^
General Aims;
1.

To acquaint the students with good music.

2.

To give the students a knowledge of music funda
mentals.

SP<?<?t£je Aims;
1.

To develop rhythmical sense.

2.

To develop the ability to read notation.

3.

To learn to complete a musical idea.

A.

To develop technical skills in singing simple
pieces.

5.

To develop the ability to sight-read and perfect
ear-training.?

6IbM.,

p. 6.

_ 7Fay Templeton Frisch, Expected Achievementa. Music Education
National Conference. (Chicago: Department of National Education As
sociation, 1953), p. 18.
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Nature of the StudyMusic education in most elementary schools is considered an
extra-curricular activity, and frequently does not adequately guide
the child in discovering his enjoyment, taste, appreciation nor full
capacity for music.
Marian Brooks and Harry A. Brown in commenting on music
programs say:
Music education in the elementary school is so
intimately and so completely a part of the total educa
tional process of the school systems that it cannot be set
apart and treated as an entity.
It has been discussed as if it were something separate
and distinct from elementary education instead of a constit
uent of that process. Music education can be fully under
stood only if it is seen in its setting in the total field
in which it operates.8
The Tyler Public School System until recently has reflected
the attitude toward music education which Brooks and Brown hope to
improve.
The Problem
Formerly there was no coordinated program of music operating
in any of the Negro elementary schools. Teachers with little or no
musical training were expected to have singing for devotion and oc
casionally to present a program.
This, of course, gave the students no formal training what
ever and opened no avenues for self-expression or musical growth.

^Marian Brooks and Harry A. Brown, Music Education. (New York:
American Book Company, 1948), p. 3.
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Children who were exceptionally talented musically were sent to private
instructors by their parents, or if they were unable to afford private
instructors, they received no musical training at all.

There were very

few records; and even fewer record machines.
Lack of adequate facilities made it difficult for the teacher
who was expected to play the piano for all programs and handle a
regular classroom too.
Six years ago, this ineffective program was remedied to some
extent by the employment of a music coordinator whose duty it was to
help each elementary classroom teacher instruct his or her individual
students in music.

While this made a great improvement over the

original system, there are many things left to be desired under this
system.
First of all, most of the teachers do not have sufficient
knowledge of music to teach the basic fundamentals.

Thus, in the

absence of the coordinator, they frequently are unable to continue
the lesson started by the coordinator.

Because there is no course

of study outlined for the teachers1 guidance, children who are
moved from one classroom to another or who are transferred from one
school to another often find themselves far behind or ahead of the
students in the rooms to which they are assigned.

The teacher who

has a fairly extensive background in music naturally has the better
trained students.

Their repertoires and musical experiences are

broader than the children of the teacher whose musical knowledge and
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experience is limited.

,

The Kwalwasser-Dykema Music test is administered yearly to the
sixth grade pupils in an effort to determine the musical abilities of
each child entering junior high school. This, too, frequently gives
an inaccurate picture of the child*s musical ability.

A child who

showed great musical promise in the second grade classroom of a
teacher who gave music equal prominence with other subjects, likely
encountered no other teacher in the next four years who did. Natural
ly, his interest and motivations were lessened; and by the time he
reached the sixth grade, and was given the tests, unless he were
exceptionally talented, his interest in, and knowledge of music were
practically non-existent.
For these reasons, the writer feels that what the Tyler
Public School System needs is a course of study that meets the needs
of and can be followed and utilized by all of the elementary teachers
responsible for music education. Therefore, it is the purpose of the
writer to propose such a course of study.
Scope
This course of study is designed for grades one through four,
in the T. J. Austin Elementary School; grades one through six, W. A.
Peete Elementary School; grades onethrough six, Dunbar Elementary
School, and grades one through five in the Shady Grove Elementary
School. It will be limited to choral music, utilizing textbooks and
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records that are available in the Tyler Public School System.
Definition of Terms
Most terms used in this study are familiar to the average
elementary teacher.

Others are defined as follows:

Music education - is the sum total of all musical experiences.

It

provides an enriching developmental process for all children
and special opportunities for the more

talented.9

Rhvthm - The time pattern of beats with a regularly repeated accent.
Melody - An arrangement of single successive tones expressing an
idea.
Harmony - The agreement of combinations of other tones with the
main pattern or melody.
Part-singing - Music in which two or more parts are sung simultaneous
ly to produce harmony.
Exploratory Instruments - Six holed instruments, approximately twelve
inches long, belonging to the wood-wind family.

Usually

plastic.
.Autoharp- A flat, stringed instrument, having from nineteen to thirtyseven strings.

It is played by pressing a chord button and by

strumming the strings with a pick.

^Lloyd Schultz, Music Education in Wisconsin Schools. (Wisconsin:
Wisconsin Educational Agency, 1953), p. 5.
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Related Studies
Clella L. Perkins, former head of the Department of Public
School Music, State Normal School Lewiston, Idaho and Teacher of
Music, Chicago High Schools, Chicago, Illinois, felt so strongly the
need of a course of study for elementary school grades, that she
authored a complete book in 1936 on How

Teach Music to Children.

Included in this book, which incidentally might be labeled, "The
Elementary Music Teachers1 Bible", are solutions to, and guides for,
most of the problems confronting anyone teaching elementary school
music. This author has so thoroughly treated each area of elementary
music that persons with meager training in music can successfully
teach the prescribed courses in the elementary school.

Her work

begins with "The Singing Voice of the Child and includes all types
of problems that one might encounter in grades one through six; and
gives possible solutions.

Some areas discussed at length are as fol

lows:
Rote Singing

Song Dramatization

Sight Singing

The Rhythm Band

The Harmonica Band

Creative Music

Music Appreciation and

Music and Community Rela-

Rural School Music
Part Singing

tionships
Rhythm

Surveys of several city Public School Systems reveal that many
of them such as, Los Angeles, Wichita, Kansas and Houston, Texas have
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similar courses of study worked out by their personnel to meet their
particular needs. In some instances, some states, such as Wisconsin
and Missouri, courses of study are prescribed by the state.

Many

others in the field of music have prepared courses of study to suit
their needs, each being adapted to the needs of their particular en
vironment and locale.
Realizing that the music experience and abilities of students
vary, according to their locale, environment and experiences, persons
responsible for coordinating a music program in elementary schools
where teachers have had varying degrees of training, find that such
courses of study provide the answers to their problems.

PART II
TYPES OF MUSICAL EXPERIENCES
In order that the teacher provide

for the children a wide

scope of music in which every child can participate, it is necessary
to offer a varied program of activities and experiences to which each
child may respond.
Listening is the beginning of all musical experiences and
is an indispensable part of every musical activity in the classroom.
Ear-training and development of the power to listen attentively are
important parts of early singing experiences of every child. In the
primary grades, children "learn to listen"; "Careful listening is
the essence of accurate singing."!
Some listening activities which have proved especially
helpful are summarized as follows:
1.

Listening as the teacher sings a new song.

2.

Listening as the teacher sings a song phrase by
phrase; the children singing back to her.

3.

Listening for the melody in the singing of
others.

4.

Listening for the piano accompaniment.

5.

Listening for like and unlike phrases.

!Mildred S. Roach, Music Handbook. Kinderearten-firadft 6. Cur
riculum Bulletin, 52CBM35, (Houston, Texas: Houston Public School
System, 1952), p. 21.
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6.

Listening for tone quality in the singing of others
and in oneself.

7.

Listening for the story in music.

8.

Listening for the mood in music.

9.

Discrimination between various rhythms.

10.

Listening for the correct pitch.

11.

Listening for high and low tones and melodies that
move step by step and those that move by skips.

12.

Listening for the true beauty of a song.
Using Song Recordings

k phonograph and records suitable for each grade are

necessary equipment for each elementary classroom.

Music closely

related to the childs own familiar moods and experiences, should be
used during this period.

It is highly desirable that each classroom

be equipped with a hi-fi or other good record player, plenty of good
sharp needles and a wide and varied selection of records.
Using the Radio
By daily reading the radio program section of the newspaper,
a teacher can expose her students to a wealth of good programs.

Each

program she wishes her children to hear can be preceded by a discus
sion (thoroughly investigated by both teacher and pupils) on the
merits of the performing group.

The children should be briefed on the

different instruments or voices and encouraged to try to identify them.
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This radio listening and study period can be further enhanced if the
newspaper carries a list of numbers to be performed and the teacher
and class acquaint themselves with the work, the composer and any
other pertinent information concerning the song itself.
Singing
The most important instrument with which a teacher of class
room music deals, is the singing voice of the child.

James L. Mursell,

noted music educator, says that when the child first enters school, he
has had very little, if any, experience with his singing voice.

At this

initial and imitative period in the process of education the power to
consciously produce tones and discriminate, between pitches is rudi
mentary. Children whose environment has been musical to any extent
are usually more advanced in this respect than others.

The average

child must be patiently taught to sense pitch.
First of all, the greatest care should be taken to see that
the tones are produced with the utmost freedom.
conscious muscular control of the voice.

There should be no

All rigidity of muscles

of the face, jaw, throat, or body must be avoided in order that the
tones may be perfectly free and natural and the result of an uncon
scious adjustment of the vocal mechanism to the desired pitch.

If

these principles are followed, a perfectly loose throat, adequate
breath support for sustained tones, and a natural control of the
voice will be easily secured.
In the endeavor to avoid strain, it is well with very young
children to have them sing with only a medium degree of power—neither
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too loud nor too soft.

All dynamics are of course, relative.

The

range of tone power is naturally more restricted in very yang children
than in older children because of differences in physical development.
Thus, a dynamic range suitable for voices in the first three grades
of soft, medium loud, and loud, will correspond roughly to the very
soft, soft, and medium loud of older children.

In general, it may be

said that children should be taught to let their feeling about the ex
pression of a song govern the quality of tone and range of dynamics
employed.

It is much better to secure a spontaneous reaction to the

meaning of the words and music within the limits set by physique and
good taste.

Therefore, allow the children reasonable freedom in the

use of their voices.
An important consideration in prompting the production of good
tones and an entire absence of physical strain is a clear enunciation
of the words.2
Perkins gives these factors for consideration when training
young pupils.
Range.

The best results both in regard to musical effect

and in preserving the natural freshness of quality in the voices of
children will be obtained if the songs in the early grades are kept
within the limits of the treble staff.

-James L. Mursell, Education of Musical Growth. (Boston: Ginn
and Company, 194-8), p. 212.
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Posture and Breathing.

The physical and psychological

benefits derived from the habit of maintaining correct posture is
beyond question.

Good singing and good posture are very intimately

associated because the breath support necessary to singing purposes
is difficult to secure unless the body is carried in the proper man
ner.
In order to breathe correctly, the child should sit or stand
in such a position that all muscular movement is free.

Sitting or

standing, the chest should be forward, the shoulders back, and the
head up.

When sitting, the feet should be flat on the floor, back

erect but not leaning, and the body relaxed but not lounging or
sprawling.

If this posture is assumed, an easy buoyant attitude

will result.
Do not make pupils "breath conscious" by too great emphasis
upon this factor in singing.

With conceptions of beauty of tone and

a buoyant posture free from constraint, good breathing will be more
or less instinctive.

Older students should be taught to sense and

recognize the breathing points in a song.

When the time for taking

a breath at the end of the phrase is not provided for by means of a
rest in the music, the last note should be given less than its normal
value, so that the phrase following may begin exactly accading to the
beat.
Perkins further states that the practice of singing will
develop breath control better than any set exercise, the tone itself

20

acting as a point of focus and control for the entire singing
mechanism. If any exercise is needed, the following is one of the
most effective:

A slow easy intake of breath exhaled gently through

pursed lips. This exercise may be made interesting to children by
having them imitate the smelling of a flower and then gently blow
ing its petals away.

In all singing, care should be taken

that

there is no contraction of the mouth, throat or body during the in
take of breath.
Ability to Sing on Pitch.

For the purpose of determining

children's ability to sing on pitch, have them imitate calls, using
such simple intervals as the octave, fifth, fourth, and third. The
use of these simple exercises will enable the teacher to determine
which of the children need special attention. It is important that
the model of tone which the teacher gives should always be one that
is soft, round and easily produced.
As the pupils become familiar with the pitches and intervals
of the two-note calls, three and four word sentences in the form of
a question and answer pattern may be used. The first of these ex
ercises should be made up of tones of the tonic chord.
may be added afterwards.

Other tones

While the exact order of pitches sung by

the teacher need not be followed by the children, the agreement in
rhythm and tempo between question and answer shaid be reasonably
accurate.3

T,

„ 3Ciei1. Lester Perkins, How to Teach Music to Children. (Chicago:
Hall and McCreary Company, 1936), pp. 9-15.

The following exercises are suggested:
1.

The teacher calls the name of a pupil.
using the same tones.

He answers

Other calls may be devised

using the following tones:

the teacher sings do-sol,

pupil sings the same; teacher do-sol, child the same;
teacher sol-do, child the same; teacher do-mi, child
the same. Imitating the call of the cuckoo is also
helpful; the teacher sings do-la, the child the same.
2.

After a number of the children have been called and
have answered, others may be tested by having them
imitate the zoom of an airplane, the sound of the
wind, and the toot of a locomotive.

These should

be given on the same pitch given by the teacher.
Monotones.

Included in one of the first and most serious of

the problems confronting the teacher is the training of mcnotones or
"out-of-tuners" as they are called.

They cannot sing a melody

because they seem unable to vary the pitch.

They differ in the

pitches to which they cling, some being higher than othes but all
are alike in their inability to make appreciable variations. The
difficulty is usually due to the lack of coordination between the
aural sense and the vocal mechanism. It can be remedied if given
patient, careful attention. If a physical defect is the cause, a
physician should prescribe the corrective treatment necessary.4-

4-Ibid.. p. 17.
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It is the writer's opinion that out—of-tuners be grouped in
the front of the room, with those who sing on pitch grouped back of
them, the idea being that this arrangement enables the out-of-tuners
to more easily hear the tune pitch.

Or they may be seated in various

parts of the room near good singers. This arrangement is good and
does not tend to make the out-of-tuners conscious of their inability.
It is difficult to say which is the better way; therefore, each
teacher should use the one which seems best for a particular group.
The principle in each plan is the same; the monotone must be
taught to listen intently and to imitate what he hears.

As far as

possible, this should be done without making him aware of his in
ability.
In helping the out-of-tuner to carry a tune, the teacher
should discover the pitch of the tone which he can produce, and
then work from that. Matching tones is an effective corrective
exercise which can be made very interesting, and if tactfully
presented, will overcome the pupil's difficulty without his real
izing that his case is individual.
It has been the writer's experience that these drills are
helpful in overcoming the difficulties of monotones:
1.

Sing sustained tones rather slowly using the
neutral syllable "loo". Have the monotones hum
or sing the pitches quite softly so that they may
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hear and follow the pitches and tones sung by the
other children. This practice tends to develop the
proper degree of concentration, the lack of which is
often the cause of the monotone's difficulty.
The teacher should indicate the direction of the tones of
a melody by raising and lowering her hand with each change of pitch;
or by drawing lines on the blackboard at different elevations as the
melody is sung.
Roach says that another effective device for establishing
the ability to vary the pitch of tone is to draw a ladder on the
blackboard and have the children sing the ascending scale as the
teacher points to the ascending steps of the ladder.

Knowledge

of the bodily movements required to ascend a ladder seems to form
an association which gives the child the correct sense of the voice
being lifted for each successive tone.
The Break.

Until overcome by training, the singing voice

will often break, even when singing within its own range. This is
particularly true of the changing voice.

This break, however, should

not be confused with the sudden change of tone that occurs in the
voice of the adolescent who is unable to control it. The following
exercise will be found useful in helping each voice to cover its
range smoothly and without a noticeable break:
1.

Have the boys sing the descending scale Bb (third
line), A, Ab, and G. The girls should sing the

descending

scales E (fourth space), Eb, D, Db

and C.
2.

Have the boy sopranos sing the alto part when the
first huskiness appears that usually marks the
change.

3.

At all times try to have both boys and girls sing
with loose jaws and open mouths.

A device to aid

in this is to have the pupil place two of his fin
gers, one above the other, between his teeth, while
singing nah.w

Such a procedure makes it physically

impossible to tighten the throat muscles. The ful
ler and more pleasing tones that result usually
surprise and delight the children.5
Part-Singing
Lloyd Schultz, Supervisor of Music Education in Wisconsin
schools feels that part-singing, or two-part-singing, should be in
troduced in the fourth grade through the singing of rounds, descants,
singing of the scale in thirds and vocal chording. Teach a simple
round by rote, as a unison song.

When the class is thoroughly

familiar with the song, have them sing it as a round.

Call their

attention to the harmony resulting from the combined melodies.

^Roach, OP. cit.. pp. 32-33.

Begin then, training the children to maintain absolute
independence of each part regardless of the movement of the other
part.
Try to secure the proper blending of tones, so that both
the melody and supporting harmony stand out clearly.
Tones should be kept subdued enough so that the singers of
each part may easily hear the others.
The accomplishment of part singing is comparatively simple
once children have acquired the ability to maintain independence
of each part.0
In the opinion of the writer, special music activities
should be planned to encourage the children to greater heights.
Special choruses and choirs, trio!s and quintets within the class
room should be encouraged by the teacher. (The ability to sing
in tune as a requisite for membership).

Assembly singing should

be promoted and full group participation stressed.

Operettas

and musical playlets could be sponsored by groups within the room
as school projects and should be well balanced in musical funda
mentals.

Lloyd Schultz, Music Education in Wisconsin Schools. Cur
riculum Bulletin, (Wisconsin: Wisconsin Education Agency, 1953)
p. 7.

The W, R. Banks Library
Prairie View University

Rhythmic Activities
Of the basic elements in music, rhythm, melody and harmony,
rhythm comes first.

It is not only a basic principle in music, but

a fundamental principle in all life; it is a part of us and of
everything in the universe about us.

Movement is almost as natural

to children as is breathing, and their first response to different
stimili is through bodily movement.

They clap their hands, walk,

run, skip, jump, gallop and sway in their play.

These are the

fundamentals of rhythmic expression.
One of the best ways to bring these inate senses of rhythm
into sympathetic relationship with the rhythms of music is through
physical activities.

In games and dances, the child absorbs un

consciously the feelings, knowledge and skills which become the
basis for understanding and appreciating musical rhythms.

Here is

the simplest and most effective approach to a sensing of time,
meter, rhythm, phrasing, balance and structure.
are two-fold.

These activities

They are recreational as well as educational. In

the rhythmic response to music, the child finds himself identified
with beauty, and his whole being becomes suffused with the ex
perience. 7
There are three phases of rhythmic development to be con
sidered in the elementary school program.

7Roach,

op. cit.. p. 26.
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1.

That in which the response is directed or clearly
defined;
Rhythmic movements that are either directed or sug
gested give children the elements out of which they
may later evolve their own interpretations.

2.

That in which the response is less definite, being
suggested but not actually directed;
Suggested interpretations or actions are made up of
the same movements as are found in directed activi
ties; but the working out of the details is left
more or less to the child.

3.

That in which the response is left entirely to
individual:
Individual interpretations are determined by the
child*s idea of what the music says, the story the
music tells and the exact feeling the music gives
the child himself.

The writer feels that for the purpose of developing feelings
of rhythm and self-expression, one should start with simple, easy
to follow programs.

Since rhythm is a matter of feeling, the first

approach to rhythmic interpretation comes through feeling rather
than through diversion of beats.

Young children should be given as

much opportunity as possible to experiment with a wide range of
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rhythmic movements.

Some suggested rhythmic activities are:

walking
running
tip-toeing
jumping
hopping
leaping

galloping
sliding
skipping
bending
stretching
swinging

swinging
turning
twisting
rising
falling
shaking

Each of these activities may be done creatively with songs
that contain play activities, songs that call for creative play;
such as movement of animals, grass or trees and songs calling for
dr ama t izat ion.
Make-believe experiences in grades one, two and three are
good for the development of rhythms.
people and things.

All children like to imitate

High-stepping horses, rabbits hopping and the

flight of birds can do much toward advancing the rhythm experiences.
In the intermediate grades, the pupils will prefer to express their
rhythmic ideas through folk dances, singing games and creative dan
ces. 8
If the rhythmic response to music is encouraged as an im
portant part of the music work, it should eventuate such outcomes
as the following:
1.

A feeling for the rhythmic elements in music and a
spontaneous and joyous response in free bodily
expression.

2.

The ability to respond to the fundamental rhythms of
walking, running, skipping, jumping, galloping and
swaying.

8Ibid..

p . 25.
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3.

The ability to interpret characteristic moods.

4.

An awareness of rhythmic qualities in nature, in
everyday activities of work and play, and in the
dramatization of interesting stories and dramatic
situations.

5.

Confidence and poise in rhythmic response, whether
alone or with a group.

6.

A better understanding of various peoples through
the rhythmic interpretations of their activities.

7.

An acquaintance with many fine musical selections
and the story of

each.9

Playing Instruments
The instrumental phase of the music curriculum shaid be set
up for the purpose of broadening the children's musical experiences.
Instrumental experiences in the primary grades consists of
playing rhythm band instruments, playing on bottles, glasses, flower
pots, bowls, home-made drums, and other simple instruments.

These

types of improvised instruments stimulate the interest of the child
ren and provide an abundance of worthwhile experiences.

If rhythm

band instruments are available, and there should be one set for each
two—thirty member classrooms, the opportunity for each child to ex
periment and play each of the instruments should result in the

9Roach, op. cit., p. 26.
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formulation of a rhythm ensemble. Children should be enccuraged to
use the orchestra bells, tuned glasses, and whatever other instruments
are available to accompany songs, create original tunes and pick out
familar tunes.
Pupils in the second and third grades will enjoy accompany
ing songs on the autoharp and song-bells. Some of them will require
considerable help from the teacher on these instruments, but the
experiences will be worth the effort.

The playing of tone-blocks,

with the individual children responsible for playing a particular
tone at a given time is good ear-training and provide invaluable ex
periences in coordination.
Earhart suggests that instrumental music in the lower grades
be taught by rote. The teacher should begin by singing or humming
the piece over while the children listen quietly. Then the children
hum or sing the song until the melody is clear in their minds. Next,
they clap the rhythm, observing the beats carefully. The teacher
then shows each child just where his playing part comes in.

When all

are ready, the song is played a phrase at a time until the song is
learned. No attempt should be made to develop playing techniques, as
this might discourage some of the children.
interest will take care of the technique

It is hoped that their

phase.

In the intermediate grades, melody instruments are recommend
ed. These are six-holed instruments, approximately twelve inches long.

lOtfill Earhart, The Meaning and Teaching of Mnsir».r
M. Witmark Company, 1935), p. 33.

(New York:
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They have a flute-like tone quality and are inexpensive.

Some have

a range of two octaves or more and others a range of a ninth.
Children usually are extremely interested in these instruments,
and are anxious to learn to play them.

Instruments such as these

require practice, thus giving the pupils experience in and practice
of sight-reading.
Another important musical instrument is the autoharp.
Every classroom should have access to one; and the children should
take turns playing it.

Several of the more popular music texts

have wide selections of songs with autoharp notation.
Experiences in Creative Expression
The expression, "creative music", is no longer applied
solely to the composing of melodies but includes a wide variety
of music activities.
Since many more children will become music listeners rather
than music participators, through proper guidance, a dynamic
teacher may lead her pupils in the cultivation of creative lis
tening attitudes.

The cultivation of such attitudes enables them

to give original interpretations to what they sing, hear and see.
Dorothy Huges, Supervisor of Music, Training School, State
Teachers College, Millersville, Pennsylvania, offers these major
objectives in creative expression.
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Bod ilv Rhythms - These will include acting out stories or incident s,
depicting situations through pantomine or dramatic play and fitting
rhythmic movements to suitable accompaniments.
Singing - The interpretation of songs, adding new phrases to
familiar songs adding new verses to familiar songs and creating new
songs are all good creative experiences.
Plaving Simple Instruments - To play rhythms suggested by music ac
companiments creating simple melodies beginning with three tones,
using such instruments as marimbas, pots, scaled water glasses,
chimes and other simple instruments.

Playing chordal accompaniments

to songs on the autoharp.
Constructing SMplg Instruments - Indian drums, tom-toms and rat
tles can be easily constructed by children for accompaniments.
Drums may be made of buckets, kegs, cheese boxes and other similar
round, hollow objects.
Improvising songs - With proper guidance, children can improvise
simple and interesting little songs.

Since voicing

motions are

natural to them, when encouraged, they like to repeat their respon
ses and will frequently develop a pattern for a song.

Two or more

children may work together and compose words and melody for short
songs.
Creative expression is not to be measured in terms of the
worth of the thing created, but in terms of each pupil*s individual
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growth and development as a result of his creative experiences.^

i;LDorothy

(Dallas:

Hughes, Basic Activities for Elementary Grades.
American Book Company, 1942), pp. 55-60.

PART III
SUGGESTED TEACHING PROCEDURES
Music has a vital place in the daily program of the
elementary pupil because it not only adds to the child1s joy
through whole-hearted integration of thought, feeling, and move
ment, but also because it has a significant bearing on his social
and emotional development.
To the child, music is far more than a pleasurable ex
perience} it is a natural means of expression. Such a program
implies that music should be an experience common to all, not
merely a fine art peculiar to a gifted few.-*Guiding children to an increasing enjoyment of singing
with consistant improvement of individual ability requires an
inspiring, confident, sympathetic teacher.

If a teacher has not

been specially trained to teach music but is desirous of pre
paring herself to teach it as a part of her regular school
program, perhaps she feels a certain anxiety over the problems
involved in presenting it adequately to her pupils.

The new

responsibility may seem especially difficult because of the in
tangible nature of music, the fact that it lies within the province
of art, and perhaps most of all because of the prevailing notion

IClella L. Perkins, How to Teach Music to Children. (Chicago:
Hall and McCreary Company, 1936), p. 1.
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that a special and rather mysterious aptitude for music is a prime
necessity.

It cannot be doubted that an aptitude for a particular

study or art is a great asset, and an even greater essential if one
is to become an expert in a special field.

On the other hand, the

vast majority of successful teachers in elementary schools may have
little natural talent for history, mathematics or grammar, but by means
of a good working knowledge of these subjects and a grasp of their
principles, presentation in an intelligent and efficient manner is
made relatively easy.

The same is true of music.

One has only to

give to music the same conscientious attention given to other sub
jects.
The study and practice of music, while essentially a matter
of self-expression and culture, possesses great value to the in
dividual as an intellectual accomplishment, and for the purpose of
giving pleasure to oneself and to others.
Organization of the Music Class
The music class can easily be organized if the teacher
will take the time to use some or all of the following suggestions.
Cfgaftff a Musical Environment: Every classroom should be provided
with a musical environment which is conducive to enjoyment and
learning.

These factors should be considered in arranging each

classroom for the best possible stimulation of mind and body.
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1.

A seating plan, by rows, so that the children will
be looking away from the glare of the sun or arti
ficial light, and preferably toward a blackboard.

2.

An area of the room should be arranged as an at
tractive music center which should contain all or
any of the following:
a.

Pictures:

These may be in books, some made
by the children, and any good
prints of musical instruments.

b.

Books:

Well illustrated song books, or
books about rhythm or tonal in
struments.

c.

Charts:

To clarify such meanings as up or
down, high or low, song lists, song
bell and autoharp charts, musical
reading charts and flannel board
charts of the staff, rests and notes
of different values.2

Establish Cooperative Attitudes:
handling

The first step in the successful

of a class is to secure the interest and attention of the

children through enthusiastic attitudes toward them and the subject
to be taught.

The pupils should be made to feel that their school

activities are essentially cooperative and that the teacher is
merely an adult guide, or member of the group.

The child should

never be made to feel that he is learning or studying music, but
rather that he is learning to enjoy it, and of course, enjoying the

2Ibid..

p. 5.
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process of

learning.3

The writer feels that in keeping music an in

teresting experience, the music period should always be one of
pleasure, inspiration and recreation. Each motivates interest and
interest motivates learning.
Motivating Interest:

Children become more keenly aware of music as

a satisfying way of expressing themselves emotionally if the teacher
uses to advantage every occasion that makes children ready for
music.

When the moment is right for a beautiful song, children should

hear one, or better yet, sing one.

Songs belong with sharing periods,

when primary pupils all enjoy a birthday, a pet or toy. Outdoor
excursions call for music when all revel in the sunshine. Freeplay,
such as running, jumping and skipping all call for music. The sense
of pleasure that comes to a child through an experience with a
beautiful song is a primary element in the child's development.
During the music lesson, the skillful teacher will set the stage
before each song so as to inspire the children with a vital, per
sonal interest in it.

A poem, a picture, a story or book, a leading

question or statement in an intriguing tone of voice may be the
motivation needed to inspire the pupils to additional heights.
The Seating Arrangement:

Teachers will find that a flexible, in

formal seating arrangement is necessary in order to carry on a
varied musical program. The type of activities planned for a music

^William G. Hartshorn, Music Experiences With Emphasis on Music
Reading, Curriculum Bulletin, Publication No. EC143, (Los Angeles,
California: Los Angeles City School District, 1949), p. 12.
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lesson will govern the seating plan, but any arrangement used should
provide for the following;
1.

Comfort and good posture.

2.

Security within the group.

3.

Good lighting without eye strain.

U,

Space for free use of hands, arms, or body when
individual rhythmic movement is desired.^

Materials; The learning impact of sight and sound are greatly en
hanced by the kinds and types of materials available to each
classroom teacher.

The functions of these instruments being to

supplement and round out the teacher's efforts, and in many cases
clarify and define in a way that only a simultaneous sight and
sound experience can accomplish.

Some items all teachers need

are;
Books;

Except for the first grade, every child in the

class should have use of a book.

The choice of a song book is of

particular concern because the appropriateness and musical value
of the songs are so important in determining the child's ap
preciation of music and the degree of his pleasure and stimulation.
To be well suited for school use, a book should contain rote songs,
observation songs, study songs, and songs for sight reading, some
in unison and some in parts for the intermediate grades.

The book

^Louise Kifer Myers, Teaching Children Music In the F.l Military
School, (New York; Prentice Hall, Inc., 1950), p. 33,
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should also contain many songs of patriotic, seasonal and devotional
purposes.

It is thought by authorities that one basic series com

plete for all grade levels should be provided.
Pitch Pipes;

For starting the song on the proper pitch, staff

liners for putting music on the blackboard and music paper for seat
work, are all indispensable materials for the elementary classroom.
Radio:

Several large pieces of equipment are useful and are

sometimes provided by the teacher if no funds are available for their
purchase by the school.

The radio is one such instrument.

A good

radio should have an adequate speaker with tone control to adjust
for music and voice.

Poor reception destroys the value of radio

listening.
Phonograph:

A good phonograph should have all the re

producing qualities of a good radio.

Since it is not always

possible for each teacher to have all the record albums each should
have, it is well for all teachers of one grade to establish a com
bined record library, each purchasing different albums and group
records.
Tape recorder:

A piece of equipment becoming more and more

important is the tape recorder.

They are particularly valuable in

that pupils may hear and criticize their own singing.

This is

true of all classes and results in an immediate up-swing of in
terest in tone and tone quality among the children.

The tape

recorder may also be used for song accompaniments, having been
recorded prior to class time.

G. Lloyd Schultz, Supervisor of Music in Wisconsin Schools
recommends good quality rhythm instruments for the primary grades,
and melody instruments, autoharps and melody bells for the inter
mediate grades.5
Advance preparation for the teacher will include considera
tion of these points:
1.

The purpose of the lesson in terms of pupil
growth.

2.

The kinds of activities in which the pupils will
engage to accomplish these purposes.

3.

The most desirable ways of motivating these
activities.

4.

The selection of song materials appropriate to the
outcomes desired.

5.

A thorough knowledge of these materials on the
part of the teacher.
a.
b.
c.
d.

The musical content of the song, (melody,
rhythm, harmony).
Its content.
The mood and expressive purpose of music
and text.
The potentialities of the song for promoting
the musical growth or enjoyment of the pupils
who are to learn it.

Each classroom situation has its own unique character and
its own particular needs which must be met with a fresh approach

5Lloyd Schultz, fa
W^cohslb Sgfrools, Curriculum Bulletin,
tMadison, Wisconsin: Wisconsin Education Agency, 1953), p. 7.
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upon every occasion.

These suggestions as formulas should not

necessarily be followed in routine fashion, for no perfect formula
exists in a program of music that is alive.

There is no substitute

either, for comprehensive preparation on the part of the teacher,
who, thus prepared, will be able resourcefully and creatively to
draw upon this background in meeting the particular needs of the
learning situation in which she is leader.6
Discovering the Potentialities of the Child
Just as children differ in rate of growth, learning and
intelligence, they also differ in their capacities of and abilities
in music.

It is a wise teacher who, when beginning a new class

each year, takes some time to discover the potentialities of the
children.
Singing:

Informal singing, by the group and by each individual

serves as a basis for discovering the singing ability of each child.
In order to help the children develop their singing voices, the
teacher needs to know and understand certain abilities
and limita(
tions of young voices.

Some children sing very few different tones

and these cover a very narrow tonal range from the lowest to the
highest pitch.

Frequently their voices should be discovered as

soon as possible to prevent strain and discomfiture.

All these

discoveries may be made in a very short time if the teacher will
notice for them.

%art shorn, OP. cit.. p. 6.
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Plnvinp Rhvthm and Tonal Instruments:

The observant teacher will

discover very readily the children's abilities for rhythms by al
lowing informal playing on rhythm and tonal instruments.

In the

primary grades, the teacher should note their feelings of funda
mental rhythms, and their ability to play the accented beat of
simple rhythm patterns.

She should also discover the child's

ability to:
1.

Hear and play the underlying beat and rhythm
pattern of a simple song.

2.

Hear and play familiar tonal patterns and
melodies.

In the intermediate grades, the children should be able
to create on rhythm instruments, accompaniments for dramatization
and for class singing.
Listening:

In providing listening opportunities for the children,
/

the teacher will discover individual interests and reactions to
music which may be expressed through:
1.

Creating a story.

2.

Describing a feeling or mood

3.

Finding a poem that fits the music.

A.

Painting.

5.

Modeling with clay.

6.

Dramatizing

*

43

7.

Collecting music books, stories, and pictures
related to what has been heard.

Each class should have as much variety as possible and
special care should be taken to avoid using monotonous procedures.
Singing, playing, and listening as a means of discovering the
potentialities of the children can be made a wonderful and exeit7
ing experience.'

Conducting a Music Lesson
The music lesson must be well planned to hold the interest
of children.

Since the purpose of the lesson is to offer rich op

portunities for singing, playing, creating, and listening to good
music, the time set aside for this period should be given to con
centrating on the purely musical aspect of the lesson.

Such

materials as music books, pitch-pipes, records, and staff liners
should be placed ready for use before the period begins and all
other preparations should be made so that the lesson may proceed
without interruption.

At the beginning of the lesson, the children

should be requested to maintain a good sitting position, with feet
flat on the floor.
1.

Announce the song title clearly and definitely.

2.

Be sure that the pitch or tone on which the song
is to be started is heard by all.

7lbid..

p. 12.

AA

3.

The pipe-pitch should be used in giving the key of
the song, unless a piano is available} the teacher
should test with the pitch-pipe frequently to make
sure the class is singing in tune.

In establishing the key, blow the pitch-pipe, have the
children listen and then begin to sing.

If the song is a new one,

the teacher will sing a few notes or even the first phrase while
the class listens} when she finishes, the class begins on a signal
from her.
A group will always sing more slowly than an individual;
therefore, the teacher shoula present the song faster than she
expects the class to sing. Fast singing keeps the voices lighter
and flexible and enables the children to stay closer to the cor
rect pitch.^
Music Listening Games
Music listening games may be used briefly to increase the
listening ability of children.

In the normal environment of child

ren, there are many sounds which have potentialities for musical
development and can be called to the attention of the children.
They soon will begin to listen for musical sounds themselves.

Ex

amples of up and down can be developed through the chime of bells,
whistles and sirens.

Recognition of fast and slow, even and uneven,

SMildred S. Roaeh, Music Handbook. Kindergarten-Grade 6. Cur
riculum Bulletin, Publication No. 52CBM35, (Houston: Houston Public
School System, 1952), p. 19.
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can be developed through the rhythm of train wheels.
Other activities are:
Identify and sing a familiar tune or tonal pattern which is
hummed or played of the song bells by the teacher or child.
Identify a song through its rhythm patterns, played by the
teacher or a child on a rhythm instrument.
Sing back to the teacher, with "loo" or syllables, a toneO.
pattern played by the teacher or a child on the song bells.
Learning a Rote Song
There are many ways of learning a rote song, both formal
and informal. The most commonly used procedure is as follows:
1. The teacher learns a group of songs selected ac
cording to the ability of the class.
2. She sings several of these songs to the children.
3. The children select the song they wish to learn
first.
4. The teacher sings the chosen song through again for
the children. She should pitch the song correctly
and teach it in the tempo and mood in which it was
intended to be sung.
5. This should be followed by brief comments on the words
and meaning of the song and both children and teacher
should participate in this discussion.
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6.

The teacher sings the song phrase, the children
repeat each phrase after her.

7.

Several pupils repeat consecutive phrases of the song
after the teacher.

8.

The teacher and then the children sing the song in
its entirety.

9.

Leave the song before the children's interest wanes
and return to it another day.

Another varied and more informal method of learning rote
songs is equally good.
1.

Listed below are some suggestions.

The children become thoroughly familiar with the
song to be learned by hearing it sung or played by
the teacher, or by hearing it from recordings.

2.

After the children hear the song many times, they
sing the easier phrases and the teacher sings the
more difficult phrases.

3.

Listen to selected groups sing the song.

4.

Sing the melody with "loo" as it is played on the
piano or song bells.

5. Whisper the words and think the melody as it is
played on the piano or song bells.
The method used will depend largely upon the teacher and
her knowledge of her pupils. "Skill in understanding children and

not skill in music techniques will bring the greatest reward in
fostering a child"s love for music."9
Reading a New Song
"The degree of interest which a child has in learning some
thing new is in direct proportion to the richness and extent of his
previous experience."^
The teacher who wants to develop readiness for reading
music will select for her children musical experiences they can
enjoy.

In an informal classroom atmosphere, she will provide sim

ple, non-technical activities. Through these, she will develop
with her children a common fund of music experiences on which to
build an organized program.
The purpose of reading a new song are both immediate and
on—going.

Consequently, the teacher suits the method and procedure

to the needs of the moment, but is equally sensitive to the potential
long-range outcomes of the situation.

Some immediate purposes are

to j
1.

Learn a new song which is appealing to the children.

2. Satisfy the desire for a new musical adventure.
3. Unlock the symbols of notation so that the music
represented may be heard, felt and enjoyed.

^Etnma Sheehey, There"s Music in Children.
Holt & Company, 194-6), p. 22.

(New York:

Henry

l°Lilla B. Pitts, Teaching Suggestions for Singing as we Play.
(New York: Ginn & Company, 1949), p. 18.

4.. Create and foster a responsiveness to the music so
that it will carry over into other songs that the
child hears and learns.
Some on-going purposes are to:
1. Encourage children to become increasingly resourceful
in reading the music they wish to enjoy.
2.

Develop reading ability which will promote personal
satisfaction and consequent initiative in exploring
new music.

Reading the music of a song involves a developed insight
into many relationships.

In good music, the composer is sensitive

to appropriate relationships in the selection of tonal and rhythmic
materials, the use of ascending scale passages to express particular
ideas and carefully developed rhythmic patterns to express jaunty
dances.

The teacher should point out to the children at the begin

ning of the new song, the expressive ideas and intentions of the
composer, and have the children make specific efforts to analyze
them.

The actual reading activity is the joint responsibility of

the children and the teacher.
new song.

They are then ready to sight read a

The steps in this procedure are as follows:
1. Select an appropriate observation song and sing the
song by rote. Have the children express its pulsa
tions by clapping or stepping the beats. Write the
song on the blackboard and leave it there for a time
so that each note may be pointed to as the children
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sing.

Mark the direction of the melody on the

blackboard so that the eye may be trained to help
the child in determining pitches.
2. Sing the song for the pupils with the neutral syl
lable "loo".

They sing the song back, using the same

syllable. While they are singing, the teacher should
place long curved lines over the melody on the black
board to indicate the phrases being sung.
3.

Review the song by having the children sing it with
the syllable "loo" and then with the words as the
teacher again points out the phrases indicated on
the blackboard.

The phrases are now sung alternate

ly with the syllable "loo"} the teacher singing a
phrase, the pupils singing the next and so on.
Point out the phrases that are alike, and at this
point, introduce the sol-fa syllables or better
still, the number method for easy reading.
Children will gradually associate the position of the notes
on the staff with the pitches, and also gain some understanding of
note and rest values.

This should be done before any direct ex

planation of the characters and symbols used in the notation of music
has been attempted.

Simply telling the children that the music is

written in such a manner, will be sufficient in the beginning.
staff may also be pictured to young pupils as a fence.

The

The staff
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may also be effectively presented as a ladder with the leger line
for Middle c as a short, broken rung at the bottom.
If the children have difficulty with any portion of the song,
they should:
1. Hear the song again.
2. Hear the troublesome section and at the same time
see the notation.
3.

Think this part through and hear it mentally.

4. Sing it again.
5. Check the singing by hearing the part once more.
6.

Sing the entire song to be sure that the difficulty
has been improved.

Whenever a new song offers good examples of tonal and rhy
thmic problems which the children have solved before, they should
be encouraged to understand the similarities involved and to apply
the skills formerly acquired to the new song.H
If the children sing the song immediately with fairly-ac
curate pitch and rhythm, they should be directed to a study of
other phases of musical performance, such as:
1.

Intonation (accurate pitch)

2.

Phrasing (smooth connection of the tones in a
musical idea)

3. Diction (careful production of words)

Instate of Missouri, Hubert Wheeler, Commissioner of Educa
tion, Music for the Elementary Schools cf Missouri, p. 20.
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4.

Dynamics (the volume of tone needed to express
the meaning of the text).
Independent Reading

The teacher will be extremely resourceful in motivating each
individual student to grow in his ability to read to the fullest ex
tent of which he is capable.
The teacher will be sensitive to the degree of individual
participation.

The teacher will provide reading materials suited to

be read by the children.12

12Perkins,

op. cit.« pp. 22-24.

PART IV
SUGGESTED SONGS AND RECORDS
In keeping with the basic rules for efficient learning of
music, the following songs and records have been selected because
they stimulate interest, create desires for further music enjoy
ment, and provide opportunities for the development of varied
techniques in music training.
The songs selected have been chosen also for their appropri
ateness to certain learning situations.

They are divided into four

categories, each of which may be definitely associated with some
learning situation.
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Records
The following album library of musical compositions provides
a complete music program for grades one through six.

All albums may

be obtained from Educational Record Sales, 153 Chambers Street, New
York, New York.
AT,BUM NUMBER

Rhythm Program for Primary Grades

E71, E72, E73

Listening Program for Primary Grades

E77, E78, E79

Singing Program For Primary Grades

E83

Singing Games for Primary Grades

E87

Rhythm Program for Intermediate Grades

E74, E75, E76

Listening Program for Intermediate Grades

ESO, E81, E82
E85, E86

Singing Program for Intermediate Grades
Christmas Albums for Elementary Grades

E88

Patriotic Songs of America

E91
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Suggested Bibliography of Materials
Song Books
Title

Author

Publisher

American Folk Songs for
Children

Ruth Seeger

Doubleday & Co., Garden
City, New York

Golden Song Book

Wessells

Simon & Schuster, N. Y.

New Music Horizons Series McConathy, Morgan
Grades 1-6
Mursell and Others
Rime, Rhythm ana Song
Singing Time

Martin and Burnett
Coleman and Thorn

Silver—Burdett Company
New York, New York
Hall McCreary Company
Chicago, Illinois
The John Day Company
New York

The Ginn Series
Grades 1—6

Pitts, Glenn and
Watters

Ginn and Company,
New York

American Singer Series
Graaes 1-6

Beattie, Wolverton,
Wilson and Hinga

American Book
Company

A Singing School Series

Dykema, Pitcher,
Stevens & Vandevere

Other Materials

1.

Autoharp

2. Flutaphones
3.

Tonettes

A.

Recora Machines

5. Radio
6.

Records

7. Rhythm Instruments

C. C. Birchard & Co.,
Boston, Massachusetts

PARI VI
SUMMARY
The teaching and learning of music has been, and still is, in
some of the Negro elementary schools of Tyler, Texas, ineffective,
because the basic concepts of music education were neither known nor
supplied by the teachers or pupils.

It was with this in mind, that

the writer of this paper has attempted to show how, with the proper
application of a few basic principles, music can offer for many a
rewarding career.

To others, it will result in a keener appreciation

of music in general, and to all, it will be a most valuable contribu
tion to cultural living.
The writer of this paper has attempted to deal with two
primary aspects of music,

(l) The acquisition and retention of

musical information and experiences.

(2) The development of musical

skills througn singing, listening, rhythmic activities and instru
mental participation.
This study covers teaching procedures to be followed by
teachers with little music training, who are desirous of perfecting
their skills and techniques in the classroom.

Step by step proced

ures have been outlined and suggestions made for meeting the needs,
and expanding the musical experiences of all children.
The study emphasizes that every classroom teacher should be
cognizant of the importance of a good music program, and should strive

62

diligently to make such a program of her everyday concern.
The study has also emphasized the importance of the follow
ing rules which are so often applied to efficient learning of music.
Interest—Music must have for the pupil a general interest.
The teacher must consider carefully each pupil's talents, interest
and the personal values music has for each chila.
Desire—The pupil's intent to learn must be firm, and with
constant encouragement from the teacher, must be made pleasant and
satisfying.
Techniques—The pupil, with the constant encouragement and
guidance of the teacher can and will work out the technicalities of
music and will make each music lesson part of a growing unit of in
formation, enjoyment and personal satisfaction.^It has been pointed out that those in position to foster more
and better music education have a new opportunity, as well as a
challenge to foster wide spread understanding of the importance of
music education to the creative mind and to the total educative pro
gram of every child.

^Ralph C. Rea, "Basic Laws Applied to Music", Music Journal.
Educational Music Magazine, (New York: June-July, 1958), pp. 58-59.
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